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Happy Being Me 

Song and Lesson Plans  
By Roger Sams 

 

 



I am firmly of the belief that there is not one right way to be a great music teacher. That goes all 
the way down to individual lesson plans. With any given piece of literature there are countless 
effective learning possibilities for the music classroom. This is the premise of Purposeful 
Pathways, the collection of learning activities that I co-authored. The subtitle of those books is, 
Possibilities for the Elementary Music Classroom. Before the writing and publication of those 
books I used the phrase, “And on another day . . . ,” in workshop notes, as I offered multiple 
possibilities for the material I was presenting. For over three decades it has delighted me to 
mine the possibilities of folksongs for learning opportunities.  
 
In Soulwerk Sanctuary and hARTFUL MUSIC ED, I’m offering contemporary composed music 
with multiple lesson plans that will work well in your classroom at different developmental 
stages and with different focuses.  
 
Learning the Song by Rote 

• Sing the first verse of the song for the children. Ask them to listen for one word that 
repeats many times. (Happy!) I suggest that you accompany your singing/modeling of 
the song with guitar or ‘ukulele.  

• After they have listened to the song three or more times ask them to join you in the 
“happy, happy, happy” parts. 

• Teach the students the fourth phrase through echo imitation. 
• Have them sing, “Happy, happy, happy” and “So very happy being me.” along with you, 

while you sing the whole song. Repeat a couple of times.  
• Ask the students these questions to help them anchor the remainder of the words in 

their heads.  
o “When am I happy?”  

 When I’m playing with my friends. 
o “How happy am I?” 

 Happy as can be. 
• Students sing the entire song with you. 
• Students sing the song without support. 
• Talk with the students about other things that make you happy. You might want to use 

the additional verses that I’ve written or you might want to give some real examples 
that make you happy. When I was writing this is was early December and I was thinking 
of December things that made me happy when I was a child. This could have been a 
verse for the song that reflects my childhood memories. “I’m happy, happy, happy 
when I’m making Christmas cookies.” 

• Ask the students to make up their verses of what makes them happy. 
 
 
Learning (or Reviewing) the Song Through Literacy Skills 

• Students read the rhythm of the song, minus anacrusis.  
 
 



 
• Prepare the students for the melody with the solfa tone ladder in Do tetratonic. (do re 

mi so) 
• Students read the solfa for measure 1. 
• Students sing this pattern every time it occurs and clap the other rhythms. 

 

 
• Students learn the solfa for the final phrase and then integrate it into the song, clapping 

the rhythms for the portions of the song they do not yet know the melody for. 



 
• Students learn the solfa for the second and sixth measures and integrate it into the 

song. 
 

 
• Add the last pitch. Expect that this may be challenging. If you’ve been doing mostly 

elemental music and you haven’t yet gotten to functional harmony, they aren’t going to 
be accustomed to a strong re.  



 
• Once the students can sing the song in solfa (minus anacruses) without your support, 

add the text. 
 

 
• Let’s have a conversation about the anacruses and about reading from the staff. This is 

really a conversation about what you choose to make important in your classroom and 
how you allocate the use of the precious little time you have with your students. Here’s 
the simple fact: You do not have enough time with your students to do everything really 



well. You simply don’t. No one does. (OK, there’s one school I know of where the 
children have music every single day. They might have enough time with their students. 
That’s literally one school!)  

• If literacy and reading from the staff are important to you and you choose to allocate a 
good deal of time on these skills, please take this melody to the staff before you add the 
text and have the students practice solfa from the staff. Honestly, in my classroom I did 
not make reading from a staff a high priority. I saw my children twice a week. There 
were so many creative endeavors that excited me more than staff reading that I would 
often have the children read from the staff with solfa support, knowing full well that 
many of them did not have good staff reading skills. They grew accustomed to seeing 
and following the music on the staff, but I did not spend enough time on this skill to 
cultivate mastery in my elementary students. Sometimes (often!) we would read the 
rhythm and solfa, but never take the melodies to the staff. This felt like an acceptable 
compromise to me. Their rhythm reading skills and solfa skills were solid, we just didn’t’ 
spend a lot of time on staff work. Ten years after I retired classroom teaching, I still feel 
good about this choice. I’m not saying it is the right choice. I’m saying that it was the 
right choice for me, given all of the things that I wanted to accomplish with my students 
in two music classes per week. 

 
• The same thing can be said about teaching the anacruses in this song. You might want to 

have the students read the score with the anacruses included. You also might not and 
teach the anacruses by rote. I very often would make this choice and hand write in the 
text for the anacruses in the staff. I’m aware that this is a compromise. I’m perfectly 
comfortable with that compromise. You decide how you wish to handle the anacruses in 
your classroom. Somewhere along the way you will teach the concept. You may or may 
not be interested in dealing with it now in this lesson.  



 
For Beginning Recorder Players 

• Many teachers I know have chosen to begin with A and C as the first two notes that 
their students learn on the soprano recorder. This gives the students the opportunity to 
improvise so-mi patterns from the very beginning.  

• Have the students sing the song. Tell them that you are going to add a recorder part. 
Ask them to listen to your recorder part as they are singing. (Don’t play the recorder line 
at the very end. We will add that later.) 

• Ask them to listen again and determine when you played the recorder. (On the “happy, 
happy, happy” part. 

• Review A and C on the recorder. Have the students experiment and figure out how to 
play the recorder part. 

• Have small groups of recorder plays (six or fewer) play the recorder part while the rest 
of the class sings the song. Rotate through the class, giving each child an opportunity to 
play the recorder part with the song. 

• Once they’ve got this down pat. Ask them to sing the song and tell them that you are 
going to play the recorder part and add something special at the end. Help the students 
to discover what you did and add that final recorder decoration to the end of the song. 
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Orff Accompaniment 

• Have the students sing and read the BX/BM part.  
 

 
• Have the students sing, read, and pat the BX/BM part. They pat do on the right leg and 

so on the left leg. (As the teacher you will be mirroring them as you model, meaning 
you’ll be playing on the opposite legs from your students.) 

• Divide the class in half. Have sings the song. Half sings and pats the BX/BM part. Trade 
jobs. 

• Help the students to notice that they switch to the low so on the word, “be.” 
• Transfer to BX/BM when the students are well prepared with their voices and their 

bodies. This is a core concept in Orff Schulwerk. Always prepare with the body before 
attempting to play instruments. 

• Students read the rhythm of the AX ostinato. 



 

 
• Transfer this rhythm to low C on the AX and combine with the BX/BM part. 
• Students learn the body percussion ostinato through simultaneous imitation. Add it to 

the arrangement. 
• Put it all together. 

 
Improvisation 

• Model singing the improvisation structure for the students. I always use steady beat 
tongue clucks as place holders during the measures of rest that are eventually going to 
be filled in with improvisation. 

 

 
• If you’ve never improvised with your students before, here’s a process that is great for a 

first shot at 4-beat body percussion improvisation. This assumes that you’ve been 
leading 4-beat echo patterns and have been working with 4-beat patterns in other ways 
in your classroom. If you haven’t been doing that, your students are not yet ready to 
improvise 4-beat patterns. They need to have 4-beat patterns modeled for them and  
utilize 4-beat patterns before they start improvising 4-beat patterns. So, let’s assume 
that your students have been working with 4-beat patterns, but you’ve never had them 
improvise 4-beat patterns yet. I suggest keeping it to clapping at first. 

• Have the students fill in the measures of rest with four quarter notes (clapping). 
• Have the students fill in the measures of rest with four pairs of eighth notes. 
• Now model for them. Tell them you are going to mix up ta’s and titi’s (or whatever 

language you use in your classroom) and you’re going to create a different pattern every 
time. Then model a developmentally appropriate model for them. Don’t make it fancy. 
Make it simple and clear and right at their level. 

• Have the students improvise clapping patterns. 
• Add quarter rests, if appropriate. 
• Consider having them improvise on woodblocks or hand drums. That instantly makes it 

more fun! (Only do this after they are successful with clapping. Remember always 
prepare with the body before playing instruments. This is really important!) 

• You might want to consider this alternative improvisation structure that honors the 
form of the song. 

 



 
• If you’re working with beginning recorder players, consider using this as a structure for 

recorder improvisation. Take them through the following sequence. Always model each 
step for them before you ask them to do it themselves. Modeling is one of the most 
effective teaching strategies you’ve got when teaching improvisation. Always remember 
to model for them at a developmentally appropriate stage. This is not about impressing 
them with your skill. It is about inspiring them with your model. Those are two very 
different things! 

o Ask them to fill in the spaces with a 4-beat recorder improvisation on the note A. 
o Do that a few times until they feel secure. Then ask them to improvise using only 

the note C. 
o When they’ve done that a few times, up the ante a bit and ask them to choose 

an A improvisation or a C improvisation for each measure. They only get one 
note for each 4-beat improv, but they get to choose if it is A or C. Model this for 
them a couple of times. 

o Then model for them mixing up A and C in a single pattern before asking them to 
do it.  

o Notice the teeny, tiny steps forward. This might seem rather pendantic, but I can 
assure you that these very small steps help to ensure success. 

 
 
 
 
 
 



Composition Using 2-Beat Rhythmic Building Blocks 
• The students read the following rhythmic building blocks. 

 

4      4 
I’m        me 
 
 

h h 
Ver-y  hap-py 
 
 

4 h 
So       hap-py 
 
 

h 4 
Be-ing  me 
 
 
 

4 $ 
Me 
 
 
 

• Model how to compose an 8-beat phrase by arranging four rhythmic building block 
cards. Example: 

 
• I didn’t realize it, until I put it here on paper, but I simply went down the list in order and 

got a nice little composition. I would point that out and then make a new pattern that 
repeats one of the cards. You have to model repeating patterns and talk about how we 
like music that uses repeated patterns. This is a concept you have to to teach them. 
Second example: 

 



 
• If you wanted to you could combine these two phrases into a four phrase speech piece 

using one of the following elemental phrase forms. 
o a  b  a  b 
o a  a  b  a 
o a  b  b  a 
o a  a  b  b 

 
• Consider having students each compose a phrase and then pairing them up and having 

each pair create a piece using their two phrases. Or maybe they each have a solo phrase 
and together they compose a c phrase. Even in a group of only two student there are 
quite a lot of possibilities. 

 
Playing ‘Ukulele or Guitar 
Because this song has only one chord change it is excellent for beginners of ‘ukulele or guitar. 
Transpose it to whatever key is appropriate for where you are in your teaching of that 
instrument and provide your students with a simple song that only requires one chord change. 
You need several one chord change songs in your teaching repertoire, for different keys. Now 
you’ve got one more to add to your collection. 
 
BIG IDEA: If you’re going to nurture wholeness in your classroom, it starts with you. What are 
you doing to nurture your own wholeness? (Small group discussion.) 
 
You’re invited to join a community of artsy-fartsy soul seekers at www.SoulwerkSanctuary.com. 
Here’s you’ll find a community of people interested in Orff Schulwerk AND the bigger ideas that  
impact your humanity in positive ways. 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 

I’m Happy 
Song and Lesson Plans  

By Roger Sams 
 

Learning the Song Through Literacy Processes 
• Prepare the students for the rhythmic vocabulary of the song using four-beat body 

percussion echo patterns. Be sure to pull patterns from the song. 
• Students read simplified version of the rhythm, with the anacruses removed. 

 

 
• Prepare the students for the melodic vocabulary of the song using four-beat solfa echo 

patterns in F=do tetratonic. 
• Students read solfa. 

 



 
• Students read simplified solfa from the staff. 

 

 
• Add text to the simplified melody. 

 



 
 

• Add the anacruses. Have as much or as little discussion about the concept of anacruses 
as is appropriate for any given class. If they already know about anacruses, then you 
reinforce what they know. If they are ready to learn about the concept of anacruses, 
you insert them and talk about them. If they’re not yet ready, you add them mostly by 
rote and trust that the students will be ready to learn more about anacruses in the 
future. 

 
 



Learning the Orff Accompanimient 
 
 
 

 



 

 



 
• Pat the rhythm of the BX/BM ostinato. Ask the students to join you when they’ve got 

the rhythm figured out. 
• Divide the class in half. Half pats the BX/BM ostinato while the other half sings the song. 

Trade jobs. 
• Students pat the BX/BM ostinato and sing the song. 
• Transfer to BX/BM and add to singers. 
• Model the SG ostinato, snapping while you sing the song. 
• Ask the students to join you snapping the SG ostinato while you sing the song. 
• Students sing the song and snap the SG ostinato. 
• Transfer to glockenspiels, add the BX/BM ostinato and singers. 
• Pat and sing the AX ostinato, while students follow the score. 

 

 
 

• Students join you patting and singing the AX ostinato. 
• Transfer to AX and add to the arrangement. 
• Teach the untuned percussion part through rote. Transfer to untuned percussion 

instrument of your choice. You could make it simple and go with rhythm sticks or 
woodblocks, or work on down strokes and up strokes on the hand drum (Down, Up, Up). 
You choose what works for you and your students at any point in time. 



Improvisation 
• Model speaking the improvisation structure, with the score on the whiteboard. 

 

 
• Students join you speaking the improvisation structure. 
• Students fill in the measures of rest with four quarter notes (clapping). 
• Students fill in the measures of rests with four sets of eighth notes. 
• Model four-beat improvisation for the students. 
• Students fill in the measures of rest with body percussion improvisation. 

 
BIG IDEA: If you’re going to nurture wholeness in your classroom, your classroom must be a 
joyful, playful, safe space. Consciously create joy in your classroom through play. 
 



 
 
 



 
 
 



 
 

 



 
We have replaced all of the lessons in Purposeful Pathways that we now understand have a 
harmful history. To get your PDF copy of these replacement lessons and all of the electronic 
visuals visit:  
https://musiciselementary.com/purposeful-pathways-replacement-lessons/ 
 

I Come To the Sea 
Born by the Bali Sea 

July 2023 
Roger Sams 

 
• Teach the song, most likely by rote processes. Because the rhythms are syncopated and 

tricky, I wouldn’t choose to do literacy work with this one. I suggest you play guitar or 
ukulele and teach it organically. This is a joyful, little song. The elemental nature of it will 
support the children in learning it quickly through rote process. You might want to 
consider having the words on the board. 

 

 
• Orff Schulwerk naturally supports Social Emotional Learning by offering students choice 

and the opportunity to be in charge of their own learning. Consider having the students 
create additional verses of things they like to do when they go to the sea or to the 
beach. Or take it one step further; where would they like to go? They could go to the 



park, the ball diamond, the ballet studio, Disney World, or any number of destinations 
they find compelling. Use this song as a springboard for student creativity. 

• The following full score for Orff instrumentarium with singers is to support your flexible, 
fluid teaching. I don’t believe that there’s one right way to teach a lesson. There are 
many effective strategies, sequences, and possibilities embedded within this score. You 
may or may not want to teach all of the parts. Your call. If you are focusing on beginning 
soprano recorder you might choose to just teach the recorder part and the body 
percussion part. It would lovely with those two parts, singers, and your accompaniment 
on ukulele or guitar. You might want to use song with your upper elementary students 
and focus on guitar or ukulele skills. There’s a vocal harmony part, if you’re focusing on 
part-singing in your classroom. You select the parts of this arrangement that are most 
appropriate for your students at any given point in time and developmental stage. 

 



 

 



 

 

 



 

 



 
 

• Small groups of students could create dances illustrating where they want to go and 
what they want to do there. Ask them to create an 8-beat movement ostinato that 
includes a level change or a change in body facing. They could repeat that pattern four 
times for a 32-beat movement piece. Or consider layering in different movement 
ostinati created by small groups for a movement ostinati extravaganza. 
 

• Here’s a structure for improvisation. Have the students fill in the 8 beats of rest with 
body percussion improvisation. 

 
• Here’s a structure for some composition. Students brainstorm places they’d like to visit 

that fit the following rhythmic building blocks. 
  
 4        4 
 
 4        h 
 



 h   h 
 
 h   4 
 
Students fill in the two beats of rest with one of the rhythmic building blocks. 
Technically, this could be either an improvisation activity or a composition activity. The 
difference is this: Are they creating spontaneously (improvisation) or did you give them 
time and space to plan it before they perform it (composition). 
 

 
 
  

• There are so many possibilities for you to explore with your students. That’s the glory of 
Orff Schulwerk; one good elemental song opens up a world of possibility! 

 
 

 
 
 
 
 
 

 
 

 
 


